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There are some problems that the researcher found. First the difficulties in composing 
recount text faced by the student’s of Eight Year Student’s of MTs Negeri Karanganyar in 
the Academic Year of 2016/2017. Second, Learning Strategies in Composing Recount Text 
Writing Used by the Eight Year Students of MTs Negeri Karanganyar in the Academic 
Year of 2016/2017.  
 
The research design of this studys Descriptive Qualitative, the purpose of this research 
is to help student’s learning and understanding the recount text easily. By using Qualitative 
method the researcher identifies and describes the difficulties faced by student’s and 
strategies used to compose recount text writing by eight year student’s of MTs Negeri 
Karanganyar. Strategies of writing have the correlation or matching toward Brown’s theory 
about some aspect of meta-cognitive strategies, cognitive strategies, cognitive strategies 
and socio-affective strategies.  
 
Result findings of this study concluded that (1) There are some difficulties faced by the 
student’s in composing recount text. They student’s have insufficient background 
knowledge that makes them become passive participant who only recieve the information 
from the teacher. (2) There are some technique used by students of eight year of MTs 
Negeri Karanganyar. First is brainstroming. Second is free writing. Third is W-H Question. 
Fourth is clustering and fifth is planning.  
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CHAPTER I 
INTRODUCTION 
 
In this chapter, the researcher will discuss about of the background of the study, 
the identification of the problem, the limitation of the problem, the problem 
statement, and the objective of the study, the benefit of the study, the definition of 
the key terms, and the previous of the study. 
 
A. The Background of the Study  
Recount is the most common type of non-fiction writing and includes 
regular ‘news’ or diary writing; accounts of outings and holiday activities; ‘true 
stories’ of events in history or R.E.; and accurate reporting of classroom 
activities in science or other curriculum areas (Palmer, 42). In the same line, 
Hyland states that recount is to reconstruct past experiences by retelling events 
in original sequence. Recount cannot be separated from genre.  
Moreover, English is taught in Junior High School based on genre in which 
students are taught to the functional and informational text. It is a crusial part 
for the students. In fact, many students still cannot differentiate the kinds of text. 
As a result, when the students has a writing task about the functional and 
informational text they do not do it properly. This can be a serious problem for  
recount text writing in English teaching learning. 
The reseacher did observation on 2017 of March 17th at 7 a.m until 8.20 
a.m in VIII-D class when the teacher explained the material about recount text, 
the students looked like listening to the teacher but ironically when the 
1 
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reseacher asked some students after the learning process they answered that they 
did not understand what the teacher actually said and they still got confused 
about the material of recount text. Actually, the teacher always asked to the 
students “Do you understand?” after explaining the material then the students 
answered “Yes, I do”. It seems like habitual condition that occur in writing 
class. Based on the students’ answer the teacher thought that the students 
understand her explanation well and and did not need additional explanation 
thus the teacher kept moving to the next material.  
After giving explanation the teacher gave the students task to write their 
recount in twenty minutes. Firstly, they looked calm when writing it but five 
minutes later they looked like be lost in thought, and started open dictionary, 
asked to classmate, played with their pen, just daydreaming. Then the reseacher 
asked what their problems exactly. The problems were; they have difficulties to 
translate words in English, they don’t understand about the language features of 
recount, in serious condition they don’t know about the stucture of recount and 
their grammar is worst. 
Both teacher and students should have a strategy to overcome this problem. 
One of strategies can be used to solve this problem is utilizing learning media, 
such as books and texts. A text can be used as learnng aid and guidance for 
students in which students can find various kinds of texts. Students can use it as 
strategy to compose their recount text writing and other kinds of writing. Then, 
students can do more on their writing the assignment. There are characteristics 
they can find in analysis, they are, the generic structure, language features, kinds 
of text, the purpose of the text, and so forth. It can be used to compose their 
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writing assignment. Students can use it as a strategy to compose their recount 
writing and other kinds of writing. 
Strategy is very important in solving a problem. For example, in composing 
recount text, strategy can be used as a way to finish the work. A strategy can 
make our job simpler and easier. There are many strategies used to compose 
recount, like’ (1) determining the purpose and audience, (2) considering the 
context of the recount; for example, if the recount is to be published in the 
school newsletter the audience is distant and the language choices will be 
formal. The writer will also need to include more information in the writing 
because the reader may not have shared the experience, (3) deciding the 
information that need to be included in each stage of the text. Students has their 
own strategy in composing recount text, but not all of students can find 
appropriate strategy in composing their recount text writing.  
In teaching and learning of English as a Second Language (ESL) in the 
writing class has been strongly influenced by the process writing movement 
which has focused primarily on cognitive aspect. This process approach is 
focused on the various activities which are believed can promote the 
development of students language skill. Writing is seen as cognitive process 
which are interrelated in complex ways with the writer establishing goals and 
working out with strategies and procedures to achieve those goals. 
It is through this decision-making process the writer discovers meaning and 
determines how to communicate that meaning to the reader. Typical classroom 
techniques in a process approach that should be focused on composing strategies. 
Although process approaches can lead to improve teaching and learning of 
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writing (Johns, 1995), researchers and teachers of writing have begun to question 
whether “the process” should be the central concern in writing instruction. 
Based on the syllabus, there are some texts taught in second grade students 
such as the description, recount and narration. The researcher focuses on analysis 
on student’s learning strategies in composing  recount text on students of MTs 
N Karanganyar. The researcher decribes the students strategies in composing  
recount text writing. 
The researcher found that the students of VIIID MTs N Karanganyar were 
still have difficulties in composing recount text. The success achieved in writing 
cannot be separated from strategies built in the process of writing. By appropriate 
strategies, students achievement in composing  recount text can be improved and 
the result will be satisfyingly executed. When researcher observed the students, 
they did not use techniques appropriate with Brown theory in composing recount 
text. They composed recount text spontaneously and the result is not quite good 
also. Besides, teaching strategies used by teacher was not appropriate toward the 
strategies explained by Brown.  
Based on the phenomenon above the researcher is interested in collecting 
data from eighth year students because the researcher wants to understand the 
students’ strategy in composing recount text writing. Thus the research that will 
be carry out entitled LEARNING STRATEGIES IN COMPOSING RECOUNT 
TEXT EMPLOYED BY THE EIGHTH YEAR STUDENTS OF MTS NEGERI 
KARANGANYAR IN THE ACADEMIC YEAR OF 2016/2017.     
B. Identification of the Problems 
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1. Strategies used by students in composing recount text are various and some 
of them were less effective to be used. 
2. Teaching method used by the teacher was less effective dealing with time 
limitations. 
3. The students faced difficulties in composing recount text. 
4. The difficulties are caused by some factors coming from the students 
themselves and also the teacher.  
 
C. The Limitation of the Study 
  The researcher will make the limitation to avoid the vague and 
overbroad research. In this research, the study only will be merely focus on 
techniques of generating ideas in composing  recount text employed by VIII-D 
students of MTs N Karanganyar.  
 
D. The Problem Statements 
Based on the above problem identifications narrowed by problem 
limitation, the researcher will make the research more focus and deeper by 
formulating two problem statements as follows: 
1. What are the factors contributing to the difficulties in composing recount 
text faced by the students of the Eighth Year Students of MTs N 
Karanganyar in the Academic Year of 2016/2017? 
2. What are the learning strategies in composing recount text writing used by 
the Eighth Year Students of MTs N Karanganyar in the Academic Year of 
2016/2017? 
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E. The Objective of the Study 
The objectives of the research are as follows: 
1. To find out the factors contributing to the difficulties in composing recount 
text faced by the students of the Eighth Year Students of MTs N 
Karanganyar in the Academic Year of 2016/2017. 
2. To identify learning strategies in composing recount text writing used by the 
Eighth Year Students of MTs N Karanganyar in the Academic Year of 
2016/2017. 
 
F.  The Benefit of the Study 
1. Theoritical Benefit  
a. As the references for other researchers who are interested in 
investigating the teaching writing ability by using composing recount 
text writing to students ‟ composing recount text writing’’ 
b. As supporting theory in teaching which is state composing recount tex 
writing.  
2. Practically Benefit 
a. As the answer of the writer’s curiosity on the teaching by using 
composing  recount text writing to the students and the English 
teachers.  
b. As the information for all teachers and the students to use strategies in 
composing recount text writing. 
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G. The Definition of the Key Terms 
1. Analysis  
This process as method of studying the nature of something or of 
determining its essential features and their relations. 
(http://dictionary.refrence.com)  
2. Descriptive study 
A study that tries to reveal patterns associated with a specific disease 
without an emphasis on pre-specified hypotheses. Sometimes the types of 
studies are called hypothesis generating studies (to contrast them with 
hypothesis testing studies). There are three general reasons that you might 
want to conduct a descriptive study: 
a. To help in planning resource allocation. 
b. To identify areas for further research. 
c. To provide informal diagnostic information 
Generally, in descriptive study the emphasis is on process rather than 
result or products. Some of the quantities might use to estimate are : 
a. The prevalence of a problem 
b. The natural history of a problem 
c. The resources required to treat the problem 
d. Attitudes and perceptions about the problem (Steve Simon, 2008). 
 
3. Learning Strategies/Students Strategies 
Brown (2007:142) stated that learning strategies are intention behavior 
and thoughts used by learners during learning, to help them understand or 
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remember new information. Commonly, the strategies are categorized into 
three main pillars, they are: Firstly, meta-cognitive strategy, it is a term used 
to information-processing to indicate an executive function. Cognitive 
strategy, limited to specific learning task and socio-affective strategy, 
dealing with social mediating action and social interaction.  
Based on definition above, learning strategies are technique approaches, 
intention behavior used by learner during learning, to help them understand 
learn or remember new information. 
4. Composing 
Compose means to design and execute, or put together, in a manner 
involving the adaptation of forms of expression to ideas, or to the laws of 
harmony or proportion. Here, compose mean to design or to put in order the 
sentences is designed based on the generic structure of recount. 
Compose is to come together to from or make (something). 
(http://www.meriam-webster.com/dictionary/compose). 
Brown (2001:335) “mentions some traditional criteria of good writing. 
He states that composing writing is supposed to: (1) meet certain standards 
or prescribed English rhetorical style, (2) reflect accurate grammar, and (3) 
be organized in conformity with what the audience would consider to be 
conventional”. 
 
5. Recount text 
Recounts “tell what happened”. The purpose of a factual recount is to 
document a series of events and evaluate their significance in some way. 
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The purpose of the literary recount is to relate a sequence of events so that 
it entertains, and this generally includes the writer’s expressions of attitude 
about the events. Recount text tells an event or an experience that have 
already happened in the past (Derewianka 1990: 14). 
In addition, recount text is a text which has a social function to retell 
events for the purpose of informing or entertaining. It focuses on a sequence 
of events, all of which relates to the occasion. It also has expressions of 
attitude and feeling, usually made by the writer about the events. 
According to Derewianka (1990: 15) there are three types of recount 
text. Firstly, personal recount, which exposes an event in which the 
experiences of the writer which happen in the past. Secondly, factual 
recount purpose to retell the past event or incident which is related to the 
factual event in general. Thirdly, imaginative recount is an unreal event or 
story and tells an imaginative character and imaginative events which is 
created by the writer. 
Other examples of recounts can be found in a biography, an 
autobiography, news item, history, a letter, a journal, or a testimony of a 
witness of an event or incident, accident report (Anderson and Anderson 
1997). 
The function of sequence of events, this part involves of several 
paragraphs are used to tell the events chronologically. Each paragraph 
contains one topic of event, as to tell the events chronologically. Some 
sequence markers are often used such as first, then, and after that. 
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The function of re-orientation is to close a paragraph. It is to reorient the 
main point of the events. It usually tells about what the writer feels about 
the event at general, what the writer think, and hope. 
6. MTs Negeri Karanganyar 
This research was conducted in MTs N Karanganyar, Central Java. This 
school is located in jalan RW. Monginsidi Karanganyar, Manggeh 
Karanganyar. Therefore, the students are easy to arrive at MTs N 
Karanganyar. Usually, the students go to the school on foot or ride bicycle. 
MTs N Karanganyar has three grades, the are the seventh grade, the eight 
grade, the nineth grade. Each grade consist of ten class (A, B, C, D, E, F, G, 
H, I, AND J). Each class consists of 30-44 students.  
MTs N Karanganyar has completed facilities that support the teaching 
and learning process. There are library, language or multimedia 
laboratorary, and computer laboratorary. Headmaster’s room, 
administrators’ room, teachers’ room, 30 classroom, curriculum room, 
BP/BK room, UKS, parking areas, canteen, and toilets. This school has a 
green house and has large masjid.  This school has  yard which is usually 
used for flag ceremony every Monday, basketball, and football exercises. In 
each class, there are instruments which are used for teaching and learning 
process such as tables, chairs, white board, felt-tip marker, ruler sets, etc. 
MTs N Karanganyar also provides some extracuriculars such as rebana 
Nurin Najwa, sendera tari, qiro’ah 
MTs N Karanganyar  has a vision and some mission, they are : 
a. Vision : 
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Disiplin, Terampil, Berprestasi, Berbudaya Lingkungan dan 
Berperilaku Islami 
b. Mission : 
1) Membimbing peserta didik berperilaku disiplin dalam belajar, 
beribadah dan bermasyarakat 
2) Membimbing peserta didik berlatih keterampilan untuk bekal hidup 
di masyarakat sesuai ajaran Islam 
3) Membimbing dan membekali pesertadidik menuju jenjang 
pendidikan yang lebih tinggi dan berkualitas 
4) Mengembangkan potensi minat dan bakat peserta didik dengan 
mengedapankan etika Islam 
5) Membimbing peserta didik membiasakan ibadah secara rutin di 
madrasah untuk bekal di masyarakat 
6) Membimbing peserta didik untuk menghargai orang lain dengan 
budaya Islam 
7) Membangun dan mengembangkan komitmen cinta lingkungan 
menuju madrasah adiwiyata 
8) Mengembangkan layanan pendidikan yang efektif dan efisien 
berbasis kekinian serta profesionalisme 
9) Melengkapi sarana dan prasarana proses pendidikan untuk mencapai 
prestasi yang maksimal 
MTs N  Karanganyar for class VII and VIII used Kurikulum 2013 and 
class IX used KTSP as the basis of teaching and learning process. 
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Instructional process is done in six days from Monday up to Saturday. The 
students start to learn at 06.45 a.m. 
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CHAPTER II 
THEORETICAL REVIEW 
 
In this chapter,will elaborates any related literature with this study on 
analyzing learning strategies in composing narrative writing in senior high school. 
This chapter is explained and elaborated into several parts there are learning 
strategies and narrative writing. 
 
A. Theoretical Review 
1. The Review of Writing  
a. Writing 
  Writing is one of the skills of language that is studied in the 
clasroom. Writing is the activity need the abilty to make the word 
become sentence. It is also activity of constructing sentence into a 
text. Than writing is a creative process in transforming knowledge, 
idea,though, or meaning into writing language.  Writing is important 
skill that the learner needs to learn as not only for academic practice 
but also as their professional life. There are many definition of writing 
skill that have been given by some experts. 
  Harris (1993: 10) states that writing is a process that occurs 
over a period of time/particularly if we take into account; they 
sometimes extended periods of thinking that precede creating an 
initial draft. Furthermore he states (1993: 122) that writing is a 
complex activity. It is of fundamental importance to learning, to 
personal development, and to achievement in the education system. 
13 
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Teachers need to strive continually to find the best way to help pupils 
find fulfillment as writers. 
  Byrne (1997: 1) says that writing can be said to be act of 
forming symbols; making marks on a flat surface of some kind. 
Graphic symbols here include letters or combination of letters that 
relate to the sound people make when they speak. The symbol has to 
be arranged, according to certain conversation, to form words, 
sentences, and or paragraph. But actually writing is more than the 
production of graphic symbols. He also states that writing involves 
the encoding of a message that is translating thoughts into language. 
  Olshtain in Celce-Muria (2001: 207) states that writing is an 
act of communication which takes place between the writer and the 
reader via the text. Olshtain also states that writing as a 
communicative activity needs to be encouraged and nurtured. 
  In addition, Coe (1993: 1) says that writing is deliberate, 
conscious process, which can and should be planned and organized. 
While Enre (1998: 13) defines that writing is a process of thinking 
systematically, so that what is being written can be easily understood. 
  According to Olson (1982: 4), someone is writing when 
se/he puts his/ her thought and feeling into words and puts those words 
onto paper. Olson also states that writing is more than that; however, 
those thought on the paper must make sense to someone else, in this 
case, the reader. 
15 
 
  From the definition of writing above, it can e concluded that 
writing is an act of communication which take place between the 
writer and the reader via text or words onto paper. 
  While, the definition of skill according to Webster (1981: 
2133) skill means technical competence without insight or 
understanding or the ability for further elaboration or development. 
From the explanation above, it can be concluded that writing is 
the writer’s technical competence to communicate which takes place 
between the writer and the reader via text. The purpose is to give 
someone information.  
b. The Stages in Writing 
According to Lyon (1987: 135) there are three stages in the 
process of writing, they are pre-writing, writing, and rewriting. 
1) Pre-writing 
 This stage generally involves the writer in choosing topic, or, 
the topic that has been assigned, in thinking about the topic and 
deciding on a way to respond to it, and selecting the appropriate 
ideas and information to use in response. In pre-writing stage the 
students should be very active, with discussion of topic area to 
make sure everyone has something to write about; the students can 
be encouraged to bring additional reading material to increase 
their familiarity with a topic area, and to work together 
exchanging factual information and opinion. In the pre-writing 
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stage the teacher can use the media to brainstorm the students 
about the topic to integrate the ideas which will be drafted. 
2) Writing 
 Writing is a stage where actually the writers make draft of 
their writing based on pre-writing stage that they have done. They 
write or generate the ideas based on the topic that they choose in 
pre-writing stage into a paragraph. While writing they must find 
the right word and concentrate to arrange the draft to be good 
paragraph. 
3) Rewriting 
 Rewriting is a final stage in writing. In this stage the 
students’ writing involved the mood, the emphasis, the 
development, the choice of effective words and words 
combination. 
 There are two kinds of rewriting, they are editing, and 
proofreading. Finding is an extension of the writing stage, 
involving the students in taking a critical look at their writing in 
order to be sure that the written product, the outcome of their 
writing process, is as they intended it to be. 
c. Techniques for Generating Ideas 
  It is necessary for students to know the techniques in 
generating ideas before they start writing. In pre-writing they choose 
the idea or the topic that will be developed in to a paragraph. So they 
must know the technique to generate their ideas. According to 
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Smalley (2001: 4) a number of technique for generating ideas first 
begin to think about topic and then anytime feel flow of ideas drying 
up.the techniques are follows : 
1) Brainstorming 
 Brainstorming is a way to associate ideas and stimulate 
thinking. To brainstorm we start with a word phrase and write a 
list of ideas as quick as possible, putting down whatever comes to 
mindwithout looking back or organizing. After listing we see if 
any of idea related and can be grouped. 
2) Free writing 
 Free writing is writing without stopping. It means writing 
whatever comes to mind without worrying about whether the ideas 
are good or the grammar is correct. Its purpose is to free up mind 
to let it make associations and connection. 
3) WH-Question 
 WH question is a number of question elements namely are 
what, why, when, where. From these elements the students can 
generate the material of writing. To use this technique the students 
must make question involved those element which is related to 
topic. And make the answer of those questions. Then the students 
must arrange the answer to be related sentence in to a paragraph. 
 
 
4) Clustering 
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 Clustering is making visual map of the student’s ideas. To 
use this technique, begin with topic circled in the middle of a shoes 
of paper. Then draw a line out from the circle and write an ideas 
associated with the topic. Circle this idea and from it draw lines 
and write ideas associated with it. Continue to map until cannot 
think of more ideas. After finishing, study the map to find new 
association about topic and to see the relationship of ideas. 
5) Planning 
 After the students generate the ideas about their topic, they 
focus on their idea on a main point and develop a rough plan for 
the paragraph they are going to write. 
d. The purpose of Writing 
According to McMahan (1996: 8) the purpose of writing is 
follows: 
1) To express the writer’s feeling 
The writer wants to express his feeling or thought by writing a 
diary or a love letter. 
2) To entertain 
The writer wants to entertain the other people or the readers by his 
writing through literary writing. 
3) To inform 
The writer wants the readers to gain some knowledge or give 
some information about explanation of something. 
4) To persuade 
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The writer wants the readers to agree with an opinion or to accept 
an idea. 
  In addition, Olshtain in Celce Murcia (2001: 207) states that 
via writing a person can communicate a variety of massages to a close 
or distant, known or unknown readers or readers. D’Angelo (1980: 
25) says the purpose of writing in a few categories :  to inform or 
construct, to convince or persuade, to entertain or please by calling 
attention to language and form, and to express strong feelings and 
emotion. Jones in Arthur Brookes (1990: 14) states “we can represent 
purpose in language within three rather broad but distinct categories: 
explanatory, persuasive, and expressive”. 
e. The Aspects of Writing  
According to Gower (1995) the aspects of writing are follows : 
1) Handwriting 
The writing should be easily read by the readers. The neatness and 
legibility is important in writing. 
2) Spelling 
Spelling means the writing of a word is accepted in standard order. 
In second language learning, errors spelling are often found. 
3) Punctuation 
A certain mark to clarify meaning by grouping grammatical units 
of the written material. 
4) Sentence construction 
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The construction of sentences that is grammatically correct, using 
the correct word order. 
5) Organizing a text and paragraphing 
It involves dividing the information into paragraph, starting a new 
paragraph, and ordering the paragraphs to present a logical order. 
6) Text cohesion 
The appropriate use of linking words and phrase so the 
organization of the     text is clear to the reader. 
7) Register / style 
Using language (structure and vocabulary) appropriate to the 
formality and style of the text. 
f. Criteria for Good Writing 
According to Enre (1998: 8-11) the good writing has criteria as 
follows: 
1) Meaningfull 
A good writing should be able to convey something which it has a 
meaning for the reader and give the evidence of whats it’s said. 
2) Clear 
A good writing called clear when the intended readers can read it 
in constant speed and catch the meaning. Clear writing should not 
be in simple form, not be difficult and should give the main idea 
and its purpose. 
3) Coherent 
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Coherent writing is when the readers can follow it easily because 
the information is connected ad arranged. 
4) Economic 
The writer does not want to waste his readers’ time by reading text 
which involves long sentences that is not important and not shape 
to the point. A good writer will keep his writing as important as 
possible to attract the readers. 
5) Cohesive 
Cohesive means appropriate with grammatical pattern. It uses 
verbal language which is used in communicating trough written 
text. 
g. Micro and Macro-skills of writing 
  Brown (2004: 221) states that the earlier micro skills apply 
more appropriately to imitative and intensive types of writing task, 
while macro skills are essential for the successful mastery responsive 
and extensive writing. Micro skills of writing such as: produce 
graphemes and orthograpihic patterns of English; produce writing at 
an efficient rate of speed to suit the purpose; produce and acceptable 
core of words and use appropriate word order patterns; use acceptable 
grammatical system (e.g., tense, agreement, patterns, and rules); 
express a particular meaning in different grammatical froms; use 
cohesive devices in written discourse. 
  In addition, Macro skills of writing such as: use the rhetorical 
forms and conventions of writen discourse; appropriately accomplish 
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the communicative functions of writen text according to from and 
purpose; convey link and connections between events, and 
communicative such relation as main idea, new information, given 
information, generalization, and axamplification; distinguish between 
literal and implied meanings when writing; correctly convey cultural 
specific refrences in context of the writen text: develop and use a 
battery of writing strategies, such as accurately assesing the 
audience’s interpretation, using prewriting devices, writing with 
fluency in the frist drafts, using paraphrase and synonyms, solciting, 
peer and instructor feedback, and using feedback for revising and 
editing.  
  Based on explanation above, it can be concluded that writing 
is an act of putting the thoughts and feeling into a set of signs of 
symbols and putting them on to paper which can be understood by the 
reader. Brown (2004: 257) then proposed the micro-macro skills of 
writing presented as follows: 
1) Micro-skills of writing : 
a) Producing graphemes and orthographic English pattern 
b) Producing writing in an efficient speed 
c) Using appropriate words and word order patterns  
d) Applying grammatical systems, patters, and ruler correctly 
e) Using different grammatical forms to convey a certain meaning  
f) Applying cohesive devices in written discourse 
2) Macro-skills of writing : 
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a) Applying the organizational forms, styles and conventions of 
written discourse 
b) Achieving the communicative function of written text based on 
the form and purpose 
c) Connecting events appropriately and conveying main idea, 
supporting idea, new information, generalization and 
exemplification. 
d) Understanding the differences between literal and implied 
meaning when writing. 
e) Conveying specific refrences in the written text appropriately 
f) Using and developing a large number of writing strategies 
2. Learning Strategies 
a. Learning Strategies  
  According to Chamot in Masdari (2005:5), Learning 
strategies are techniques approaches, or deliberate the learning and 
recall of both linguistic and contains information. Strategies are often 
more powerful when they are used in appropriate combinations. Then 
Richards (1992:209) said that learning strategies are intention 
behavior and thoughts used by learners during learning to help them 
understand better about lesson and remember new information.  
  Brown (2007:142) stated that strategies are specific methods 
used to approaching a problem or task, modes of operation for 
achieving a particular end, plan or designs for controlling and 
manipulating certain information.  
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  Based on the statement above we can conclude that strategies 
are any tools or tricks are used by learners to learn more effectively 
and more autonomously. In order to be a successful language learner, 
students should be able to decide which learning strategies that is 
suitable for them. Thus, they can optimize and enjoy their learning by 
using the learning strategy. Students can facilitate their quality of 
learning respond to their learning needs and acquire knowledge better 
than those who do not know to use learning strategies.  
There are three kinds of Strategies stated by Brown (2007:143), they 
are:  
1) Meta-cognitive strategies  
Meta-cognitive strategies is a term used in information-
processing theory to indicate an “executive” function, strategies 
that involve planning for learning, thinking about the learning 
process as it is taking place, monitoring of one’s production or 
comprehension, and evaluating learning after an activity is 
completed. The characteristic of meta-cognitive strategies are as 
follow:  
a) Advance organizers: Making a general but comprehensive 
preview of the organizing concept or principle in an 
anticipated learning activity.  
b) Directed attention: Deciding in advance to attend in general 
to a learning task and to ignore irrelevant distracters. 
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c) Selective attention: Deciding in advance to attend to specific 
aspects of language input or situational details that will cue 
the retention of language input.  
d) Self management: Understanding the conditions that help one 
learn and arranging for the presence of those conditions.  
e) Function planning: Planning for and rehearsing linguistic 
components necessary to carry out an upcoming language 
task.  
f) Self monitoring: Correcting one’s speech for accuracy in 
pronunciation, grammar, vocabulary, of for appropriateness 
related to the setting or to the people who are present.  
g) Delayed production: Consciously deciding to postpone 
speaking in order to learn initially through listening 
comprehension. 
h) Self valuation: Checking the outcomes of one’s own language 
learning against an internal measure of completeness and 
accuracy.  
2) Cognitive Strategies  
 Cognitive Strategies are more limited to specific learning 
tasks and involve more direct manipulation of the learning 
material itself. The characteristics of cognitive strategies are 
stated as follow:  
a) Repetition: Imitating a language model, including overt 
practice and rehearsal. 
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b) Resourcing: Using target language reference materials  
c) Translation: Using the first language as a base for 
understanding and/or producing the second language.  
d) Grouping: Reordering or reclassifying, and perhaps labeling, 
the material to be learned based on common attributes. 
e) Note taking: Writing down the main idea, important points, 
outline, or summary of information presented orally or in 
writing  
f) Direction: Consciously applying rules to produce or 
understand the second language.  
g) Recombination: Constructing a meaningful sentence of 
target language sequence by combining known elements in a 
new way.  
h) Imagery: Relating new information to visual concepts in 
memory via familiar, easily retrievable visualizations, 
phrase, or longer language sequence. 
i) Keyword: Remembering a new word in the second language 
by (1) identifying a familiar word in the first language the 
sounds like or otherwise resembles the new word and (2) 
generating easily recalled images of some relationship 
between the new word and thee familiar word. 
j) Contextualization: Placing a word or phrase in a meaningful 
language sequence. 
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k) Elaboration: Relating new information to other concepts in 
memory. 
l) Transfer: Using previously acquired linguistic and/or 
conceptual knowledge to new language learning task. 
3) Socio-affective strategies  
Socio-affective strategies deal with social mediating activity and 
interacting with others. According to explanation of socio-
affective strategies, we can conclude the characteristic of socio-
affective strategies, are: 
a) Cooperation : Working with one or more peers to obtain 
feedback, pool information, or model a language. 
b) Question for clarification: Asking a teacher or other native 
speaker for repetition, paraphrasing, explanation, and/or 
examples.  
Based on the explanations above, the characteristic of socio-
affective strategies is concluded to social activity or always met 
people to interaction with others. 
b. Strategies in Composing Recount Writing  
There are: 
1) Determine the purpose and audience. 
2) Consider the context of the recount; for example, if the recount is 
to be published in the school newsletter the audience is distant and 
the language choices will be formal. The writer will also need to 
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include more information in the writing because the reader may 
not have shared the experience. 
3) Decide on the information that will need to be included in the 
introduction. 
4) Brainstorm the key events. Sequence these key events. 
5) Select four of the key events and model how to elaborate on those 
key events using phrases. 
6) Demonstrate how to use authoritative sources to support the 
development of elaborations. 
7) Consider the logic that will underpin the organisation of events. 
8) Decide how the recount will end. 
c. The Review of Recount Text 
1) The Notion of Text 
According to Fauziati, texts are “stretches of language that 
may be considered complete in themselves as acts of social 
exchange.” (2009, p.86). Social exchange means text is 
something that is used as a mean to deliver and receive meaning 
whether it has force or not. Knapp and Watkins (2005, p.29) 
define text as “any completed act of communication such as a 
greeting between friends in the street, a television advertisement, 
a novel, or a film and so on”. It means that the language is just 
seen from its linguistic characteristics. While, Halliday and Hasan 
(1972) in Fauziati (2009, p. 87) define text as follow. 
“text is used in linguistics to refer to any passage, spoken or 
written, of whatever length, that does form a unified whole [ 
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. . . ]. A text is a unit of language in use. It is not grammatical 
unit, like clause or a sentence; and it is not defined by its size. 
A text is sometimes envisaged to be some kind of super-
sentence, a grammatical unit that is larger than a sentence but 
it is related to a sentence in the same way that a sentence I 
related to clause, a clause related to a group and so on [ . . . 
]. A text is best regarded as a sematic unit; a unit not of form 
but of meaning. 
 
2) Text Types and Genre 
Genre and text type usually are considered as two similar 
things. Actually they are different one to another. One way of 
making a distinction between genre and text type is to say that 
genre is based on external, non-linguistic, traditional criteria and 
text types is based on internal, linguistics characteristics of the 
text itself (Biber (1988) in Endang (2009: 89)). External criteria 
is the criteria outside the linguistic element, such as: intended 
audience, purpose, and activity type consists of information 
concerning the speaker/writer and audience, as well as the 
relations between these two groups, the intended goals of the 
author, the historical, socio-cultural, philosophic and 
occupational details. While, the internal criteria is the 
lexicogrammar features.  
According to Gerot and Wignell (1994: 17) genre consists of 
three elements: (1) particular purpose, (2) particular stages: 
distinctive beginnings, middles and ends, and (3) particular 
linguistic features. It is in line with Byram’s definition of genre 
(2004) in Fuziati (2009: 90). He states that genre is “a staged, 
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goal-oriented, purposeful activity in which speakers engage as 
members of their culture”. 
The definitions above are based on the perspective of 
Systemic Functional Linguistics. If referring back to the Figure 
1, genre places above the context of situation. It places on the 
level of cultural context. While, text type places below the context 
of situation. Thus, it can be drawn that genre has broader scope 
than text type. 
A genre is categorized based on its communicative purpose, 
while text type is categorized based on its linguistic features. In 
theory, two texts may belong to the same text type even though 
they may come from two different genres because they have some 
similarities in linguistic form (e.g., biographies and novels are 
similar in terms of some typically "past-tense, third-person 
narrative" linguistic features).  
Different cultures recognize different types of discourse 
depending on a combination of factors, such as mode (spoken or 
written text), tenor (level of formality of the text), field (topic), 
intended purpose and audience, and specific features (for 
example, some text types include an introductory address). 
Examples of written text types are personal and business letters, 
forms, manuals, and reviews. Spoken text types include weather 
forecasts, lectures, sports commentaries, and news bulletins. 
31 
 
Paltridge (1996: 239) analyzes different kinds of written 
texts presented in Hammond et al. The result of the analysis 
reveals that those texts may be viewed from another perspective 
as well; that is, one which identities the genre and text type 
category membership of the genres. The alternative perspective 
is presented in the following table. 
Genre  Text type 
Recipe  Procedure  
Personal letter Anecdote  
Advertisement  Description  
Police report Description  
Student essay Exposition  
Formal letter Exposition  
Formal letter Problem-solution  
News item Recount  
Health brochure Procedure  
Student assignment Recount  
Biology textbook Report  
Film review  Review  
Table of  Examples of genres and text types (based on Hammond 
et al. 1992) 
 
It is clear that more than one genre may share the same type. 
For example, the genres of advertisements and police reports may 
both share the text type of description. Equally, a single genre, 
such as formal letters, may be associated with more than one text 
type; in this case, exposition and problem-solution. 
d. Recount Text 
1) Definition of Recount 
Recounts “tell what happened”. The purpose of a factual 
recount is to document a series of events and evaluate their 
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significance in some way. The purpose of the literary recount is 
to relate a sequence of events so that it entertains, and this 
generally includes the writer’s expressions of attitude about the 
events. 
Recount text tells an event or an experience that have already 
happened in the past (Derewianka 1990: 14). In addition, recount 
text is a text which has a social function to retell events for the 
purpose of informing or entertaining. It focuses on a sequence of 
events, all of which relates to the occasion. It also has expressions 
of attitude and feeling, usually made by the writer about the 
events. Other examples of recounts can be found in a biography, 
an autobiography, news item, history, a letter, a journal, or a 
testimony of a witness of an event or incident, accident report 
(Anderson and Anderson 1997). 
 
 
2) The Type of  Recount Text 
There are many type of recount text there are personal recount, 
factual recount etc. In exploring how text work (Derewinka, 
1990:15-17 there are three types of recount as follows: 
a) Personal Recount 
Personal recount is a recount that ratelling of an activity that 
writer or spoken has ben personally involved in (e.g oral 
anecdote, diary entry). 
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Language features of personal recount are: Use of first 
prounoun (i,we), personal response to the events can be 
included, particularly at the end, details are often chosen to 
add or humor. (Derewinka, 1990:15) 
b) Factual Recount text  
Derewinka (1990:16) states that factual recount text is a 
recount that recording the particulars of an accident. (E.g 
report a science experiment, police report, news report, 
historical recount). Language features of factual recount text 
are: used third person pronouns (he, she it, they), details are 
usually selected to help the reader reconstruct the activity 
(e.g in a science experiment), sometimes the ending describe 
the outcomes of the activity (e.g in a science experiment), 
mention of personal feelings in probably not appropriate, 
detail of time, place and manner may be need to be precisely 
stated (e.g at 2.35 pm, between Jhon st, and Park rd, the man 
drove at 80 kpb), the passive voice may be used (e.g the 
breaker eas filled with water), it may be appropriated to 
include explanation and stratifications. 
c) Imaginative recount 
Imaginative recount is a recount that taking on an 
imaginary role and giving details events (e.g a day in the life 
of a roman Slave: how i invited......). It is in contrast with 
factual recount. (Derewinka. 1990:17) 
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3) The Generic Structure and Constructing of Recount Text 
a) Generic structure of Recount Text 
In recount text, there are some generic structures. Pardiono 
(2001: 12) states that generic structure of recount text as 
follow: 
(1) Orientation: introducing the topic of an event, 
participant, place and time. (Adverb of time and place) 
(2) Record events : describing series of event that hapened 
in the past (using past tense, conjuctions and time order) 
(3) Reorientation: it is optional. Stating personal comment 
of the writer to the story.  
b) The Construction of Recount Text 
Derewinka (1990:287) the steps for constructing of writen 
recount text there are: 
(1) The first paragraph that gives background information 
about who, what, where, and when. It called orientation.  
(2) Record of events usually recounted in chronological 
order, named: event1, event2, event3. 
(3) A personal comment and or evaluative remaks, which 
are interpersed throughout the record of events named 
evaluation. 
(4) A reorientation which “rounds off” the sequences of 
events or retell about what happened in the end. 
c) Language Features of Recount Text 
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Derewinka (1990:289) says that the language feature of 
recount text are as follows: 
(1) Introducing personal participant 
(2) Using chronological connection  
(3) Using linking verb 
(4) Using adjective 
(5) Using action verb 
(6) Using simple past tense 
 
B. The Previous of the Study 
In this thesis, the researcher takes review of related literature review 
from other thesis as principle or comparative in this research.  
Endy (2016) conducted research entitled “Learning strategies in 
composing narrative writing on the first year of SMA Negeri Surakarta in the 
academic year of 2015/2016. The objective of this research is to find out what 
are the learning strategies in composing narrative writing on the first year 
students of SMA 8 Negeri Surakarta in the Academic Year of 2015/2016. By 
observation and interview with the English teacher and the student he 
collected the data and to be analyzed. This research showed that almost 
students did not use writing techniques proposed by Brown that are 
appropriate to write narrative text because of some problems. 
The second pervious study comes from Dhanar Candra Permana (2014) 
entitled “A Study of English Language Learning Strategies of Successful Non 
English Department Students at Universitas Bengkulu”, English Education 
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Study Program, Univesity of Bengkulu are the researcher use the same 
research that is a descriptive study and also focuses in the dominant strategies 
that are used by the students. The differences of the study is the previous 
researcher took non English Department students as the object of the research, 
whereas in this study the researcher itself takes English Department students 
as the object of the resesarch. In the previous study, to investigate the learners’ 
use of Language Learning Strategies (LLS) in learning Englishas well as the 
strategies used by the non English Department students, the researcher use 
quantitative data. The findings show that the dominant group of strategies 
used by students are compensation strategy with average score 3.49. 
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CHAPTER III 
RESEARCH METHODOLOGY 
 
This chapter will presents the description of research design, data 
source, technique of collecting data, technique of analyzing data and 
trustworthiness of data. 
 
A. Research Design 
 In this research, the researcher used Descriptive Qualitative. Bogan 
and Taylor (1990:3) in Margono (2005:36) defined that qualitative research 
is research procedure which produces descriptive data such as written or 
pictures from the population and attitude which analyze. Collateral with, 
Sugiono (2005:9) stated that qualitative research is descriptive data which 
is collected in the form of words of pictures rather than number. Qualitative 
research tends to analyze their data inductively which concern with 
processes rather than simply outcomes or products. Sukmadianata in 
Sugiono (2005:60) stated that qualitative research is a research that used to 
describe and analyze phenomena, event, social activity, attitude, belief, 
perception and people thinking either in individual or in a group.  
 The procedure of descriptive qualitative research are, after the 
problem is identified, the data should be collected, classified, described, 
analyzed, and interpret; finally, the conclusion is drawn from the result. The 
researcher used this method to examine students’ strategies in composing 
recount writing. 37 
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B. The Setting of the Research 
 This research was conducted in MTs N Karanganyar, Central Java 
from March until May 2017. It was carried out based on the following time 
allotment. 
No. Activities March April May June July August 
 Week 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 
1. Pre 
research 
                       
2. Designing 
Proposal 
                       
3. Presenting 
proposal 
                       
4. Collecting 
data 
                       
5. Analyzing 
the data 
                       
6. Submitting 
the report 
                       
  
The reason why the researcher chose MTs N Karanganyar are; firstly, 
based on the researcher’s observation, it can be seen almost all of the second 
grade students in this school did not apply the techniques of generating idea 
before writing as proposed by Smalley (2001). The other reason was the 
English teacher seemed did not fully apply scientific approach. The 
researcher wanted ti know why the teacher did not fully apply it in this year 
when the school used curriculum 2013. 
C. Research Instrument 
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The main instrument of this research was the researcher herself 
because the research is the descriptive qualitative research. In collecting the 
data, this research used additional instrument; recording equipment and 
field note book. 
 
D. Technique of Collecting Data  
In this research, the researcher used observation and interview for 
collecting the data. The observation was used to collect the data about 
students’ strategies in composing recount writing. Interview was used to 
know students’ reason to use that strategy and how students compose their 
recount writing. The techniques used to collect the data are as follows:  
1. Observation  
In this research, the researcher used observation to find out the data 
on student’s strategies in composing recount writing on the eight year 
student’s of MTs N Karanganyar.  Sugiyono (2015:63) states that 
observation, one of the techniques used to collect data in qualitative 
research, is observing activity take place in the class with or without a 
help of other. In this case, teacher is person who helps researcher to find 
out data is needed. The researcher used checklist to examine students’ 
strategy. In observing activities, the researcher also observed teacher’s 
roles, teaching aids and students’ achievement in order to know 
students’ strategies in composing recount writing, teachers’ role, the 
tools is used to compose recount and students’ achievement in 
composing recount writing.  
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2. Interview  
 Beside the observation, the researcher also used interview to collect 
the data. Interview is data collecting technique in which the researcher 
interacts directly to the participants to ask particular information. It is in 
line with the interview definition proposed Gay and Mill (2006:418), 
interviews permit researchers to obtain important data they cannot 
acquire from observation alone, although pairing observation and 
interviewing provides a valuable way to gather complementary data.  
In this research, the researcher used semi-structured interview 
instead of the other types because the researcher wanted to get a deep 
understanding of a problem. This types of interview also allows 
informants the freedom to express their views in their own terms. Britten 
(2006:6) states that semi structured interviews consist of several key 
questions that help to define the areas to be explored, but also allows the 
interviewer or interviewee to diverge in order to pursue an idea or 
response in more detail.   
The researcher used interview to collect the information about the 
reason why students use particular strategy in composing recount and 
how they compose their recount writing. Researcher interviewed all of 
the students in the class of VIII D. There are 34 students. The 
researcher’s reason why researcher choose this students because she 
wanted to get valid data, therefore researcher decided to have the similar 
object whether in observation or interview. 
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E. Source of Data 
1. Events 
Based on Moleong (2004: 112) sources of data in qualitative 
research are words and events, for additional data can be documents or 
others. Considering the aim of qualitative research, the researcher tried 
to get a description about the methods used by teacher to teach writing 
skill and what are the problems faced by them and what are the students’ 
technique of generating ideas to solve that problem. The event is in the 
form of teaching learning activities in the classroom in MTs N 
Karanganyar in the academic year of 2015/2016, especially 8 D Class. 
2. Informant 
Informant is a person who involves in this research which gives 
useful information. The researcher took the English teacher who teaches 
English in second grade as the key informants to be interviewed. Then 
the researcher took the students of 8 D as the second informant to be 
interviewed. 
3. Documents 
Document is a written material which related with certain event 
or activities (Sutopo, 2002: 54). The documents in this research were all 
archives or written information concerning with as Lesson Plan, 
syllabus, and materials.   
 
F. Technique of Analyzing Data 
42 
 
Muhajir (1996:104) stated that data analysis is a process to find out 
and set result data from observation, interview, and questionnaire to 
increase the research about the study and make it understood by the 
researcher and others. In this research, the researcher provides description 
of phenomena that occur naturally without any intervention of an 
experiment and artificially contrived treatment.  
There are  four steps in analyzing data in qualitative research as follows: 
1. Reduction of Data 
Data reduction used for collecting the data from observation, 
interview and questionnaire. In data reduction, the researcher 
summarizes and focused on the important data that eases the researcher 
in collecting the next data.  
2. Display  
 In data display, the researcher analyzes the result from 
observation, interview and questionnaire. Then the data were organized 
and arranged in a pattern, so that they would be understood easily.  
3. Drawing Conclussion/ Verivication 
 According to Miles and Huberman (1992), the third step in 
analyzing data in qualitative research is drawing conclusion or 
verification. It was used to describe all of the data which were still 
unclear in the beginning. 
 
G. Turstworthiness of Data  
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  To get the validity and readibility of the research, the researcher used 
triangulation. Setiyadi (2006:31) defines triangulation as the combination of 
two methods or more in collecting the data, to enrich the data and make 
conclusion accurately. 
  According Moleong (2000: 178) , triangulation is a technique of 
examining the trustworthiness of the data by using something excluding the 
data to check or to compare the data. Denzin in Lexy (2000:178) devides 
triangulation into four kinds, they are triangulation by using resources, 
triangulation by using methods, triangulation by using investigator, and 
triangulation by using theories. The explanation will present below: 
1.   Triangulation by using resources means that the researcher will compare 
and check the creadibility of information found in the observation with 
the data of interview and compare it with the related documents. 
2.   Triangulation by using method means that the researcher will check the 
creadibility the data of the research and the data resources by using 
several data  collection techniques and analyze them by the same 
method. 
3.   Triangulation by using investigator is that the researcher will recheck 
the creadibility of her data by her own research or other researcher. 
4.   The last technique is triangulation by using theories. It is the data 
technique of examining data by finding the standard of comparison from 
an analysis explanation as a supporting data to get a valid evidence of 
the research result. 
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In this research the researcher used the triangulation by using 
resources. Triangulation by using resources is that the researcher will 
compare and check the creadibility of information found in ihe 
observation with data interview and compare it with the related 
documents. 
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CHAPTER IV 
RESEARCH FINDING AND DISCUSSION 
 
In this chapter, the researcher presents research finding and discussion. The 
first part is research finding. The researcher presents the data that have been 
collected from related sources and analyze them. The second part is discussion. In 
this part, the researcher discusses the research findings. 
A. Research Finding 
In this chapter, the researcher will display the findings of the research 
and the analysis followed by the discussion of the whole analysis to answer the 
problems statements formulated in Chapter I. 
1. Factors contributing to the students’ difficulties in composing recount text 
Before identifying the learning strategies employed by the students in 
composing recount text, the researcher wants to find out the difficulties 
faced by students of VIII-D in composing recount text. To get the data, the 
researcher interviewed the teacher and some students that were randomly 
chosen as representatives.  
a. Teacher’s perspective 
Initially, the researcher conducted an interview with the teacher 
to know the difficulties faced by the students in composing recount text 
from teacher’s perspective. There is a set of questions that the teacher 
should answer. The first question is how far the teacher understand the 
text taught. The teacher explicitly answer this question by saying “Yes, 
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of course I know it well.” She also said that before starting the lesson, 
while waiting for the students come, she read the material first. 
From the teacher’s perspective, there is no problem with the 
knowledge she has particularly about recount text. If the teacher 
understand the material well, it will ease him or her to deliver the 
material to the students effectively. It is in line with one of several core 
components proposed by Richard (2001: 209), content knowledge. 
Content knowledge is teacher’s understanding of the subject or material. 
The second question is the approach, method, and media in teaching 
recount the teacher usually use. Based on the teacher answer, the 
approach used has been suitable with the curriculum 2013. She applied 
scientific approach. The media used depended on the time. If there was 
a lot of time she brought teacher-made media, but if the time was 
limited, she preferred to use students’ worksheet. She sometimes ask the 
students to have a discussion. 
Approach, technique and media are very important to make teaching 
and learning run effective. From the teacher statement, it can be said that 
the teacher did not optimally apply the approach, method, and technique. 
If she insisted that she has implemented scientific approach, there must 
be time for the students to work individually as well as in pair or group. 
The last question is about the problems faced by the students in 
composing recount text according to the teacher’s opinion. The teacher 
mentioned the difficulties faced by the students in composing recount 
text as follows: 
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1) Lack of background knowledge about recount text 
2) They are just passive participants 
3) They has no insufficient vocabularies and grammar 
4) Limited time allotment 
The difficulties mentioned by the teacher are correlate each 
other. If the students lack of background knowledge about recount text, 
they will have nothing to discuss with her friends and her teacher. They 
only come as a blank slate. The time allotment given become less due 
to the lecturing method. They only have limited time to do the 
assignment. Consequently there is no time for them to open dictionary 
and make a refinement. 
b. Students’ perspective 
After interviewing the English teacher, the researcher conduct 
the same interview with the students. This interview was conducted in 
order to find out the students’ difficulties in composing recount text 
from the students’ perspective. Because of the time limitation, the 
researcher only took five students randomly as representatives. This 
interview is conducted during break. There was a set of question similar 
with that of teacher but it is from students’ perspective. 
The first question is “Do you think that your teacher understand 
recount text well?” All the students said “YES”. No students gave 
additional information instead of merely answering by saying “YES”. 
The students’ answer shows that the teacher really master the 
material. Merely understanding the material is not enough. Teaching is 
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not only about what to teach but also how to teach. That is way the 
second question is about the approach, method, and technique that the 
teacher uses in teaching. 
The second question, “What do you think about your teacher’s 
approach, method, and media in teaching recount?” Three of them 
(Student 1, Student 3, Student 4) similarly answer the question. Their 
statements implied that the method used by the teacher was boring. It 
was lecturing only. Student 2 added that the media their teacher used 
was conventional. It was not quite interesting. Only Student 5 who 
agreed with the teacher’s opinion. He said that the teacher sometimes 
ask the students to have a discussion, it made the teaching and learning 
process became more interactive.  
The approach, method, media used by the teacher determine the 
students’ motivation that contributes to their comprehension. If the 
method used is boring the students will not have a motivation to study 
moreover if the media used is conventional. It is in line with the 
statement of Huan and Ling (2014:3) “The ability of teachers to choose 
the most suitable teaching method from a variety of teaching tools is 
important to students as teachers can then offer interesting lessons, 
which results in students paying better attention.”  
The last question is “According to your opinion, what are the 
problems you face in composing recount text?” Student 1 said that the 
time allotment is limited. They sometimes could not finish their 
assignment. Similar to Student 1, Student 4 and Student 5 said that the 
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time is too limited. He even had less time to open the dictionary to find 
difficult or unfamiliar words. Student 2 and Student 3 had exactly the 
same opinion. They said that grammar was the common difficulties 
faced by the students.  
The third question of the interview was answered by the teacher 
and students similarly. Thus, the analysis is exactly the same. 
2. Students’ learning strategies 
To make the data narrower, the researcher focused on the students’ 
techniques in generating ideas. As mentioned in the Chapter 2, according to 
Smalley (2001: 4) the techniques are (1) brainstorming by listing words 
related to the topic the students have chosen, (2) free writing without 
stopping and paying attention to the grammar in order to convey all ideas 
coming in the students’ mind, (3) WH-questions to find all elements such 
as what, when, where, why, how something happened and who are involved 
in there, (4) clustering or visual mapping the students’ ideas to get how one 
is associated to the others, and the last (5) planning by focusing only to the 
main point to roughly arrange the paragraph dealing with it.  
 
 
 
 
a. Observation result 
Table 4.1 
Result of Observation of Students’ Techniques in Generating Ideas 
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No Techniques Criteria 
Answer 
Yes No 
1 Brainstorming The students are able to list all 
words related to the topic and can 
easily develop it into a set of 
paragraphs of recount text. 
√  
2 Free writing The students merely start their 
writing by freely convey what 
come to their mind without paying 
attention to the grammar and 
considering whether or not it is 
good. 
√  
3 WH-questions Students are able to identify what, 
where, when, why the phenomena 
or something happened and who 
are involved in it by answering a 
set of questions comprising all 
those elements. 
 √ 
4 Clustering Students are able to make visual 
mapping by putting their ideas in 
linked circles with the main idea 
as the main circle to know how the 
association between or among the 
circles are. 
√  
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No Techniques Criteria 
Answer 
Yes No 
5 Planning The students do not need to write 
down the ideas. They only focus 
on the main point to roughly 
arrange the paragraphs dealing 
with it. 
√ 
 
 
 
 
 
  
The following are the detail explanation of the above table based 
on the observation: 
The first technique, brainstorming, was used by very few 
students of VIII D. They firstly list all words that are related to the main 
topic. After the words or in this case, the ideas, they think have been 
sufficient, they start composing the recount text based on the list they 
have made before. 
Brainstorming is the most common technique of generating idea 
used by the college students. Probably because in the very beginning of 
the writing class, the lecturer gave the material about kinds of techniques 
to generate idea before writing and brainstorming is considered as the 
easiest one. Different from college students, junior high school students, 
in this research is VIII D students of MTS N Karanganyar, rarely used 
this kind of generating idea technique. Although it is simple, the students 
prefer to use the other techniques in writing class particularly in 
composing recount text. 
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Similar to the first technique, the second technique, free writing, 
was rarely used by the students of VIII D. Only few of them used it as 
the researcher have observed. Even it was fewer than brainstorming. The 
researcher found only two students employing this technique. They 
initially freely wrote everything in a piece of paper and then composed 
it in paragraphs coherently and cohesively. 
The other technique that was also rarely used by the students was 
free writing. Only two among forty students used this technique. Before 
starting to compose the recount text, they wrote down everything 
dealing with the topic determined by the English teacher in a piece of 
paper. As the name of the technique ‘free writing’, they wrote it freely 
even without paying attention to the grammar. After conveying 
everything came to their mind, they revised it by rewriting it. As the 
result, they could produce grammatically and semantically correct 
sentences in each paragraph. 
Unlike the two previous techniques, the researcher found no 
student used the third technique, WH-questions, before composing 
recount text. They preferred to use the other simpler techniques. 
In contrast to the two previous techniques, the third technique 
did not used by the students of VIII D. As observed by the researcher, 
there was no students collecting all the elements of the paragraph by 
answering a set of questions like what did happen? Where did the 
phenomenon take place? When did it happen? Why did it happen? How 
did it happen? and so forth. It perhaps due to the limited time given by 
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the teacher. The other possible cause is it was already kept in their mind 
that WH-questions always come after the passage as an exercise not as 
a step of prewriting. 
The fourth technique is clustering. The researcher found around 
eight students applied this technique. They began to draw a circle and 
put the main point in it. They then draw some lines to link the main 
circle to the other circles that associate each other. When the circles of 
idea were considered sufficient, they arranged them in to paragraphs by 
paying attention to the cohesive device. 
Eight among forty students were using clustering in the writing 
class. As explained in the finding, they put the main point in the circle 
as a center of the other circles comprising ideas that still had correlation. 
After the circles of idea were considered enough, they coherently and 
cohesively arranged it in a recount text. Clustering is helpful technique 
used by the students to generate their idea. It eases the students to 
compose text especially recount text because it gives not only a set of 
ideas but also the association and correlation among them. 
Beyond the researcher estimation, the last technique is the most 
common generating idea technique used by the students. More than fifty 
percent students of VIII D used it. When the teacher gave them writing 
assignment, they only paid attention to the teacher’s instruction. Getting 
all the instruction, they just kept silent while thinking for a while then 
they started writing without did prewriting step. 
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It was far from the researcher estimation, the last technique is 
the most common one used by the students of VIII D. After 
understanding well the instruction given by the teacher, they directly did 
it. The instruction could be (1) the topic they should write, (2) the 
staging (genre) they should obey, (3) how many paragraph they should 
write, (4) the time allotment given they should consider, and so forth. 
When they knew what they should consider like topic and genre, they 
automatically knew what they should write in each paragraph. Thus, 
after thinking for a while, the students will roughly write the words to 
form sentence, sentences to form paragraph, paragraphs to form text. 
b. Questionnaire Result 
To have more profound data, the researcher distributed 
questionnaire to the students. It comprised two questions only: (1) what 
is the technique of generating idea you prefer to use? (2) Why do you 
choose that technique? The researcher will only display ten chosen 
students’ questionnaire result representing each technique. 
There were only three students who chose the first technique, 
brainstorming. Student 7 argued “Dengan menggali semua kata-kata 
yang penting kita lebih bisa menulis tanpa keluar dari topic.” (By 
exploring all the words that are important, we can write easily and keep 
us not to go beyond the topic. Similar to Student &, Student 15 said 
“Karena membuat tulisan saya tidak keluar dari topik.” (Because it 
makes my writing focus on the topic). 
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Similar to the data collected from observation, the questionnaire 
result showed that only a few students who used brainstorming 
technique before writing. From the students’ reason why they choose 
this technique, it can be analyzed that they chose this technique because 
it is really helpful to keep their writing focus on the topic.  
Based on the questionnaire result, the students choosing the 
second technique were less that those choosing the first one. There were 
three students only.. To answer the second question in the questionnaire, 
Student 31 wrote “Dengan menulis sembarangan dulu, kita bisa 
mendapat ide cemerlang dan memperbaiki tulisan kita.” (By doing free 
writing first, we can get a brilliant idea and revise our writing).  Another 
student, Student 9, wrote “Saya suka menuliskan secara bebas apa yang 
ada di otak, baru setelah saya mendapat inspirasi, saya membenarkan 
tulisan saya agar lebih tertata dan rapi.” (I like to freely write 
everything that comes in my mind, after I get an inspiration, I refine my 
writing to make it more organized and neat). Similar to this opinion, 
Student 11 wrote “Inspirasi saya datang setelah menuliskan semua yang 
saya pikirkan walau harus meniskannya dua tahap.” (My inspiration 
comes after I write everything in my brain although I have to write it in 
two stages). 
Free writing technique is effective to find an idea. Ideas coming 
in the students’ mind are conveyed freely in the written form in order to 
select which is the best. Based on the three students’ opinions mentioned 
earlier, this technique is good but time consuming. They should work 
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twice. Firstly they should write everything in their mind. The following 
stage is rewriting it. It does not merely rewrite what they have written 
before. It is done to make a revision or refinement; omitting words or 
sentences that have no relation to the topic and adding words or 
sentences needed to complete the paragraph. 
Different from the data obtained from observation which shows 
that there was no student used WH-Question technique, the 
questionnaire result shows that there were two students choosing it. 
They conveyed similar reason why they chose this technique. Student 
17  had general opinion. She said “Karena agar tetap pada intinya dan 
tidak kemana-kamana.” (Because in order to stuck on the content and 
not go far beyond it), meanwhile Student 21 said “Agar info-info penting 
tidak terlewati dengan menjawab pertanyaan-pertanyaan 5W+1H.” (In 
order to make us not miss some important information by answering the 
questions 5W+1H). 
What the researcher observed dealing with technique of 
generating idea, particularly WH-Question technique, is different from 
the data got from questionnaire. In observation analysis, the researcher 
thought that the students did not use this technique because it had 
already kept in the students’ mind that WH-questions always come after 
the passage as an exercise not as a step of prewriting. This opinion is not 
totally correct. At least there were two students of VIII D applied this 
technique. From these students’ opinions, it can be concluded that by 
answering the questions 5W+1H (What, Where, When, Who, Why and 
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How) they will not miss some information they should convey in their 
cohesive and coherent writing. 
Eight among forty students chose clustering as their technique to 
generate ideas. Student 5 wrote “Membantu memahami hubungan antar 
peristiwa dalam recount teks” (It helps me to understand the association 
among the events in the recount text). The other student, Student 6, 
wrote “Kita harus memulai dengan menulis hal-hal yang 
bersangkutpautan kemudian barulah dikembagkan.” (We have to start 
it by write everything that correlate each other and then finally develop 
it). 
Student 5’s and Student 6’s opinion are enough to make a 
conclusion that clustering is effective to generating ideas in writing 
recount text. It can be concluded that writing every single word coming 
to their mind only makes no sense without knowing the association 
among them. That is why clustering should be done first. It is usually 
and familiarly known as ‘mind mapping’. This mind mapping of course 
will easily develop in the form of paragraphs. 
The researcher’s observation dealing with the last technique, 
planning, was perfectly correct. It was more than fifty percent students 
applied this technique. These twenty one students had various opinions. 
But here the researcher only show the two of them. Student 25 wrote 
“Tugas mengarang bisa selesai tepat pada waktunya. Ketika guru 
memberi tugas atau perintah harus segera dikerjakan.” (Writing 
assignment can be done on time. We should do it fast after the teacher 
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gives assignment or instruction). Student 8, student 12, student 18, 
student 19, student 26 had similar reason why they choose this 
technique; it is due to the time management and practicality. 
Almost all the students choosing planning technique had the 
same opinion. The reason why they choose this last technique is it is 
time saving technique. They did not need to do prewriting first before 
writing. What usually they do is pay attention to the teacher’s 
instruction, think for a while, and write it. Besides, they did not need to 
revise and refine their writing because it was written based on the 
instructions given by the teacher.  
 
B. Discussion 
This part aims to discuss the research findings explained above. The 
writer discusses the research based on the theories related to it. 
1. Factors contributing to the students’ difficulties in composing recount 
text 
In teaching and learning of English as a Second Language (ESL) in 
the writing class has been strongly influenced by the process writing 
movement which has focused primarily on cognitive aspect. This process 
approach is focused on the various activities which are believed can promote 
the development of students language skill. Writing is seen as cognitive 
process which are interrelated in complex ways with the writer establishing 
goals and working out with strategies and procedures to achieve those goals. 
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Beyond the process in writing itself, there are also several factor to make 
the teaching and learning process run effective. 
Huan and Ling, Stronge et al., and Richards, the writers 5 main 
factors that contribute to effective teaching; teacher’s content knowledge, 
teacher’s communication strategy, teaching method, institutional factor and 
learner learning style. In this research, the researcher only focus on three 
factors that are related to this research; teacher’s content knowledge, 
teaching method, and learning motivation. 
a. Teacher’s content knowledge 
As stated by Wenglinsky (as cited in Stronge et al, 2004, p.9), 
teachers cannot teach what they don’t know. The research clearly shows 
that teachers (particularly in the areas of mathematics and science) who 
have majored or minored in the subject area they teach attain better 
achievement results with their students than teachers without 
background in their subject areas. In other words, a good teacher 
profoundly understands the content of the subject he or she teaches. He 
or she will selectively distinguish the material which is essential and 
which is not. The essential material of course has been mastered by this 
kind of teacher in depth. It will influence the way he or she teaches. 
Deep understanding in some materials contributes to the teaching 
effectiveness. 
The English teacher in this research has a good content 
knowledge. She comprehends the material well. It is based on the result 
of the interview that show that the teacher always read the material first 
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before starting the teaching and learning process. It helps her to easily 
deliver the material to the students. It should be noted that teaching is 
not only about what to teach but also how to teach. It is not only about 
content knowledge but also teaching method. 
b. Teaching method 
Methodology is systematic and scientific way of teaching to 
teach any kind of subjects. It guides the teacher to find the way to teach 
the students and how the teacher’s way of teaching may be effective. 
Patel and Jain (2008: 71) defined that teaching method is the process of 
planning, selection and grading language materials and items which 
used particular tricks or strategies to accomplish an immediate 
objective. In choosing the methods for teaching, it requires the skill of 
the teacher to find the best method that is suitable with the students’ 
need to fulfill the objective of the study. Teaching method may create 
an effective teaching that helps them to understand the materials easily 
and engages the students in the teaching and learning process.  
The result of interview shows that the English teacher of VIII D 
did not optimally apply the teaching method. She frequently used 
lecturing method to deliver the material to the students. The media the 
teacher used was still conventional. Consequently, the students will have 
less motivation in learning. 
c. Learners’ motivation 
The effect of students’ motivation in learning simply delineates 
in a proverb “Where there is a will, there is a way”. In other words, the 
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students who have a strong willingness in learning will perform and 
achieve better than those who don’t. It is supported by the result of 
various studies found that motivation is very strongly related to the 
achievement in language learning. (Gardner and Lambert as cited in Ur, 
2009: 275).  It is in line with Naiman et al. as cited in Ur (2009: 275). 
They conclude that the most successful language learners are not those 
who can easily learn a language but those who have strong motivation 
in learning. 
The researcher found that the students of VIIID MTs N 
Karanganyar were still have difficulties in composing recount text. The 
success achieved in writing cannot be separated from strategies built in 
the process of writing. By appropriate strategies, students’ achievement 
in composing recount text can be improved and the result will be 
satisfyingly executed. 
2. Students’ learning strategy 
It is necessary for students to know the techniques in generating 
ideas before they start writing. In pre-writing they choose the idea or the 
topic that will be developed in to a paragraph. So they must know the 
technique to generate their ideas. According to Smalley (2001: 4) a number 
of technique for generating ideas first begin to think about topic and then 
anytime feel flow of ideas drying up. The techniques are: brainstorming, 
free writing, WH-Questions, clustering, and planning. 
Brainstorming is the most common technique of generating idea 
used by the college students. Probably because in the very beginning of the 
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writing class, the lecturer gave the material about kinds of techniques to 
generate idea before writing and brainstorming is considered as the easiest 
one. Different from college students, junior high school students, in this 
research is VIII D students of MTS N Karanganyar, rarely used this kind of 
generating idea technique. Although it is simple, the students prefer to use 
the other techniques in writing class particularly in composing recount text. 
The other technique that was also rarely used by the students was 
free writing. Only two among forty students used this technique. Before 
starting to compose the recount text, they wrote down everything dealing 
with the topic determined by the English teacher in a piece of paper. As the 
name of the technique ‘free writing’, they wrote it freely even without 
paying attention to the grammar. After conveying everything came to their 
mind, they revised it by rewriting it. As the result, they could produce 
grammatically and semantically correct sentences in each paragraph. 
WH-Question was used only by 2 students. They collected all the 
elements of the paragraph by answering a set of questions like what did 
happen? Where did the phenomenon take place? When did it happen? Why 
did it happen? How did it happen? and so forth. Some students were already 
kept in their mind that WH-questions always come after the passage as an 
exercise not as a step of prewriting. It is also considered time consuming. 
The analysis shows that clustering is effective to generating ideas in 
writing recount text. It can be concluded that writing every single word 
coming to their mind only makes no sense without knowing the association 
among them. That is why clustering should be done first. It is usually and 
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familiarly known as ‘mind mapping’. This mind mapping of course will 
easily develop in the form of paragraphs. 
Planning is the common technique used by the students. After 
understanding well the instruction given by the teacher, they directly did it. 
The instruction could be (1) the topic they should write, (2) the staging 
(genre) they should obey, (3) how many paragraph they should write, (4) 
the time allotment given they should consider, and so forth. When they 
knew what they should consider like topic and genre, they automatically 
knew what they should write in each paragraph. Thus, after thinking for a 
while, the students will roughly write the words to form sentence, sentences 
to form paragraph, paragraphs to form text. 
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CHAPTER V 
CONCLUSIONS AND SUGGESTIONS 
 
This research covers discussion about the difficulties faced by the students 
and the technique of generating idea in composing recount text. 
A. Conclusions 
 After conducting the research and analyzing the data, the researcher 
concludes the research such as follow: 
1. There are some difficulties faced by the students in composing recount 
text. Based on interview result, it can be seen that the major difficulties 
comes from the students themselves. They have insufficient 
background knowledge that makes them become passive participants 
who only receive the information from the teacher. The time allotment 
is wasted because the method chose by the teacher is lecturing. 
Consequently, in doing the assignments they have no enough time to 
open the dictionary to check the vocabularies and make any revision 
particularly in its grammar. Besides, there are factors contributing to 
the effectiveness of teaching and learning process; teacher’s content 
knowledge and teaching method. 
2. Students of VIII D MTs N Karanganyar employ various techniques to 
generate their idea in composing recount text; (1) brainstorming by 
listing words related to the topic the students have chosen. Only five 
students employed this technique. (2) free writing without stopping and 
paying attention to the grammar in order to convey all ideas coming in 
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the students’ mind. The students employing this technique is less than 
the previous one. (3) WH-questions to find all elements such as what, 
when, where, why, how something happened and who are involved in 
there. Because it was considered time consuming, only two students 
used it. (4) clustering or visual mapping the students’ ideas to get how 
one is associated to the others, and the last. It was used by nine students. 
(5) planning by focusing only to the main point to roughly arrange the 
paragraph dealing with it. It was the most common technique used by 
the students due to the time limitation. More than fifty percent of the 
students of VIII D used this technique. 
 
B. Suggestion 
 After conducting the research at MTs N Karanganyar, the researcher 
would like to give some suggestions, as follows: 
1. For the Teacher:  
Reading this research, the teacher, particularly English teacher, 
becomes understand what the difficulties faced by the students in 
composing recount text and what factors contributing to those 
difficulties. It is expected that the teacher to be more aware that every 
student has his or her own technique in learning, or in this case 
composing recount text, so that teacher can chooses the teaching 
method and media effectively. 
It is inevitable that time is a crucial factor in learning a new 
material. The teacher should note it. The leaning process will be 
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insightful if teacher can manage time efficiently and can solve the 
problems dealing with it. For example, applying discovery approach in 
his or her teaching process. In the first meeting, he or she guide the 
students to discover or to understand the material by themselves. After 
understanding the material, in the next meeting, the students are 
challenged to make the similar text in group then individually. 
2. For the Students:  
The researcher hopes that after reading this research, the 
students will understand the difficulties faced by them in learning 
recount text. Contemplating what the factors related to it. It is better for 
them to choose more appropriate technique in learning, particularly in 
composing recount text, dealing with those factors. For example, 
dealing with time limitation, the students might overcome it by having 
small discussion with friends after or before class talking about the 
material. 
3. For the school : 
To make the students have more motivation in learning, as an 
education institution, school should provide facilities such as a library, 
handbooks and additional books and also professional teacher which 
will support learning process and increase students’ skills, especially 
writing skill.  
4. For researcher : 
In this research, the researcher limits merely on technique in 
generating idea in composing recount text used by the students of MTs 
67 
 
N Karanganyar. The researcher realizes that this research is far for 
being perfect. It is hoped that the other researchers conduct the similar 
research with larger participants and focus on other genre (narrative, 
descriptive, persuasive, etc.) can use this research as one of his or her 
references. 
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QUESTIONNAIRE RESULT 
TECHNIQUES OF GENERATING IDEAS 
BRAINSTORMING 
1 Muhammad Ilyas Abdur 
R. 
Membuat daftar kata atau kalimat sebelum disusun 
sangat membantu untuk menulis recount text 
2 Tri Lestari Karena membuat tulisan saya tidak keluar dari topik 
3 Tri Rahayu Kalau menulis langsung akan menjadi susah jadi 
harus membuat reng-rengan kata-kata dulu 
4 Puput Wardoyo Kerangka karangan harus dibuat terlebih dahulu 
sebelum mulai menulis 
5 Anjas Nanta Mahendra Dengan menggali semua kata-kata yang penting kita 
lebih mudah menulis tanpa keluar dari topic 
FREE WRITING 
1 Nabila Rana Syifa Dengan menulis sembarangan dulu, kita bisa 
mendapat ide cemerlang dan memperbaiki tulisan 
kita 
2 Arif Kurniawan Inspirasi saya datang setelah menuliskan semua 
yang saya pikirkan walau harus menuliskannya dua 
tahap 
3 Tri Laksono Saya suka menuliskan secara bebas apa yang ada di 
otak, baru setelah saya mendapat inspirasi, saya 
membenarkan tulisan saya agar lebih tertata dan rapi 
WH – QUESTIONS 
1 Istiqomah Eka 
Rahmawati 
Karena agar tetap pada intinya dan tidak kemana 
kemana 
2 Indah Sholikhah Agar info-info penting tidak terlewati dengan 
menjawab pertanyaan 5W 1H 
CLUSTERING 
1 Wahyu Bayu Aji Bisa mengetahui jalannya cerita dengan jelas 
2 Rizky Amalia Nur’aini Menulis teks menjadi lebih mudah 
3 Saskia Putri Anabela Sangat membantu saya dalam mengarang teks 
recount 
4 Isnan Muhammad Aziz Kita tau arah menulis kita agar tetap fokus pada inti 
cerita. 
5 Alvino Jery Yanuar Kakak saya mengajarkannya pada saya. Jadi saya 
lebih suka membuat mind mapping dulu sebelum 
menulis 
6 Amalia Ramadhaniah Membantu memahami hubungan antar peristiwa 
dalam recount text 
7 Ahmad Hanafi Khoirul 
M. 
Pernah diajari pas SD kelas 6 oleh guru waktu 
pelajaran Bahasa Indonesia 
8 Raja Fath Hillah Kita harus memulai dengan menulis hal-hal yang 
bersangkut pautan kemudian barulah dikembangkan 
9 Angga Adidya 
Prihantara 
Membantu mengarang teks recount menjadi lebih 
mudah 
PLANNING 
1 Prince Ayu Sakawati Kalau melakukan hal yang lain, kata kata yang akan 
saya tulis akan hilang 
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2 Sofyan Evendy Supaya cepat selesai dengan tidak menyalin tulisan  
3 Rokhim Adi Nur H. Menulis akan lebih rapi kalau sudah punya ide 
tentang apa yang akan ditulis. 
4 Sholihudin Apriyansah Menulis langsung bisa meningkatkan kreativitas 
saya ketika menulis 
5 Anisa Fitri Nurjannah Menurut lebih cepat dan praktis 
6 Fuad Ardinansyah Agar tidak kehabisan waktu saat mengarang 
7 Gilang Putra Aditama Tugas mengarang bisa selesai tepat pada waktunya. 
Ketika guru memberi tugas atau perintah harus 
segera dikerjakan 
8 Rivan Nur Hidayat Sudah terbiasa dari kecil 
9 Dita Khauliya Pertiwi Tidak perlu menulis lagi atau menyalin dari kertas 
oret-oretan 
10 Adelia Dwi Kusumawati Kalau tidak cepat ditulis akan lupa kalimat-kalimat 
apa yang akan ditulis 
11 Fajar Sidiq Arkhani Waktunya sangat sedikit 
12 Muhammad Firman 
Udin 
Tidak menyita waktu yang ada 
13 Dimas Adi Pamungkas Kita bisa langsung menulis tanpa membuat kerangka 
karangan terlebih dahulu 
14 Faiza Reza Alfarizi Menurut saya menulis recount teks menjadi lebih 
praktis. 
15 Safira Meida Putri Dapat dikumpulkan hari itu juga tidak perlu jadi 
pekerjaan rumah 
16 Nur Shinta Oktiyanti Waktu yang diberikan untuk mengarang hanya 
sebentar 
17 Akmal Atthoriq Dengan begitu tugas menulis akan selesai pada 
waktunya 
18 Shofiyyah Oktavia M. Memang kebiasaan saya pas mengarang 
19 Safa Yustia Ramadani Lebih mudah dan lebih cepat 
20 Nur Jayanto Bisa selesai lebih cepat dan menumpuknya tepat 
waktu 
21 Aditya Ibnu Nur 
Fadillah 
Waktu mengarang sangat terbatas 
 
